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Lancaster City School’s Vision for Literacy 
Learning to read and write is one of life’s most important achievements.  A student’s success in literacy development enhances learning in all 
subject areas, helps create a love of learning, and paves the way for future economic success and a rewarding life. 
 

All teachers  are a major part of a vision for literacy.  Competent, caring and committed teachers create the conditions for learning 
literacy.  To assure quality learning for all students, all teachers  need a foundational knowledge about literacy learning, and they need to apply 
that knowledge with sensitivity and skill in daily reading and writing instruction. 
 

The principal’s challenge is to assure that teachers have knowledge of current literacy best practices and access to the tools and 
resources needed to incorporate them.  The principals need to have a working knowledge of literacy and the latest research findings about 
learning.  The principal needs to ensure high quality instruction supported by strong literacy frameworks.  This may include the opportunity for 
peer coaching and classroom visitations. 
 

Parents (Caregivers) play a major role in literacy as well.  Parents/Caregivers are encouraged to provide a variety of enriching 
experiences and value and encourage the importance of homework. 
 
Literacy Goals: 

● Align instruction to the standards, including but not limited to, the five components of reading plus writing, and emphasize the 
commitment  to teach all children. 

● Collaborate from class to class, grade to grade, school to school, and home to school. 
● Engage students and allow time on task that is critical. 
● Teach reading in a manner which reflects quality evidence-based teaching practices. 
● Assess regularly to plan for instruction and intervention to ensure that students demonstrate progress toward mastering the standards. 
● Ensure that students will read fluently at grade level. 
● Offer appropriate intervention and remediation services as needed. 
● Teach strategies for reading complex content area texts. 
● Improve performance in reading on district, state, and federally mandated tests. 
● Implement the writing process in the classroom, emphasizing writing applications and conventions. 

 
 
 

 

Ohio Department of Education: Ohio’s Plan to Raise Literacy Achievement. (n.d.). Retrieved January 01, 2018, from 
http://education.ohio.gov/getattachment/Topics/Learning-in-Ohio/Literacy/Ohios-Plan-to-Raise-Literacy-Achievement.pdf.aspx?lang=en-US 

http://education.ohio.gov/getattachment/Topics/Learning-in-Ohio/Literacy/Ohios-Plan-to-Raise-Literacy-Achievement.pdf.aspx?lang=en-US


Lancaster City Schools- Junior High Professional Development & Literacy Plan Implementation Timeline  

❖ May 13, 2019 - Updated plan presented to Program Committee for recommendation to the Board of Education. 
❖ May 28, 2019 - Plan up for approval by the Board of Education 
❖ August - September 2019 - Jr High ELA Department Chairs and Instructional Coaches will share and discuss the updated Literacy Plan 

throughout Professional Development days, during teacher-based-team meetings, as well as building level team meetings. 
❖ August 30, 2019 - LETRS Professional Learning (Module 1: The Challenge of Learning to Read) for grades 6-8 ELA and Intervention 

teachers. 
❖ October 9, 2019 - LETRS Professional Learning (Module 2: The Speech Sounds of English) for grades 6-8 ELA and Intervention teachers. 
❖ January 17, 2020 - LETRS Professional Learning (Module 3: Spellography for Teachers: How English Spelling Works) for grades 6-8 ELA 

and Intervention teachers. 
❖ February 18, 2020 - LETRS Professional Learning (Module 10: Reading Big Words: Syllabication and Advanced Decoding) for grades 6-8 

ELA and Intervention teachers. 
❖ Fall 2020 - Vocabulary with Dr. Richard Sparks 
❖ Winter - Spring 2021 - Literacy in the Content Area (Science, Social Studies, etc), Best Practices in Tier 1 Literacy Instruction for ELA  
❖ Spring 2021 - Revise Literacy Plan and submit for Board of Education Approval 
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Ohio’s Plan to Raise Literacy Achievement 

VISION STATEMENT 

OHIO’S VISION IS FOR ALL LEARNERS TO ACQUIRE THE KNOWLEDGE AND SKILLS TO READ AT GRADE LEVEL. THE OHIO DEPARTMENT OF 
EDUCATION AND ITS PARTNERS WILL UTILIZE LITERACY ACQUISITION AND ACHIEVEMENT AS THE LEVER FOR SCHOOL IMPROVEMENT. THE 
DEPARTMENT PROMOTES THE IMPLEMENTATION OF EVIDENCE-BASED SYSTEMS AND INSTRUCTIONAL PRACTICES TO INCREASE LEARNER 
ACHIEVEMENT ACROSS ALL CONTENT AREAS AND AGE LEVELS. 

Literacy acquisition is necessary for all academic subjects and experiences and opportunities available after a learner has exited formal 
schooling. Underdeveloped literacy skills lead to underachievement in all academic subjects and often affects school and social behavior 
(McGee, et al. 2002, Morgan, et al., 2008). In addition, reading difficulties have been associated with higher risks of depression, higher rates of 
dropping out, decreased likelihood of obtaining college degrees and lower levels of income (Miller, et al. 2010, Maughan, et al., 2003, 
Hernandez, 2012, McLaughlin, et al., 2014). It is imperative that Ohio's literacy vision be focused on helping more students master this 
essential knowledge by reducing barriers for literacy acquisition for all students and significantly increasing the number of learners attaining the 
language and literacy skills needed to be college and career ready.  

Ohio’s literacy vision is grounded in scientific research and evidence-based language and literacy practices. All learners are included in Ohio’s 
vision and all learners will be supported to make progress in their literacy acquisition. To achieve this vision, Ohio is committed to: 

1. Using the Simple View of Reading  (Gough & Tunmer,1986) to drive all literacy content discourse, development and organization of 
resources necessary to support the state's comprehensive plan; 

2. Ensuring all learners are represented and supported throughout the language and literacy development continuum  (emergent literacy, 
early literacy, conventional literacy and adolescent literacy) and providing specific recommendations for struggling readers; 

3. Enhancing partnerships and collaboration  of general and special education practitioners and stakeholders; 
4. Enhancing Ohio's infrastructure supports to build implementation capacity at the state and regional levels.  

The Ohio Department of Education will communicate this literacy vision across the educational cascade to ensure alignment of literacy efforts 
across Department offices, state partners, regional supports, district, building and classroom implementation, family supports and community 
engagement. Literacy acquisition and achievement will serve as the lever for school improvement. The expectation is that all those who support 
Ohio's learners will engage in the implementation of high-quality evidence-based systems and instructional practices to increase achievement 
across all content areas and age levels to lead to college and career readiness for all learners in Ohio.  
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THE SIMPLE VIEW OF READING  

Ohio’s Plan to Raise Literacy Achievement is grounded in the theoretical framework identified through Gough and Tunmer's (1986) Simple View 
of Reading (see Figure 5). The Simple View of Reading is a formula based on the widely accepted view that reading includes two basic 
components: decoding (word-level reading) and language comprehension. This formula has been supported and validated by several research 
studies. Ohio’s root cause analysis (Section 3) indicates that districts were either not utilizing effective instructional practices or not 
implementing them with fidelity. Understanding the Simple View of Reading can help educators assess language and literacy strengths and 
weaknesses and thus plan and provide appropriate evidence based instruction. Ohio is committed to provide guidance and support to ensure 
that all learners receive appropriate instruction in both components of the Simple View of Reading. 

 

The Simple View of Reading drives all literacy content discourse and decisions of the State Literacy Team and is used to develop and organize 
resources necessary to support the state's comprehensive plan.  

The literacy goal of the state's education system is to ensure that all children have access to high-quality, evidence-based language and literacy 
instruction and become proficient readers. This lofty goal only can occur if support is provided in all aspects of language and literacy instruction 
(Decoding and Language Comprehension) and if educational leaders and practitioners are supported at all levels of the educational cascade. 

Literacy develops across a continuum as learners move through and between the phases of emergent literacy, early literacy, conventional 
literacy, and adolescent literacy (Figure 6). Many aspects of the phases overlap with one another and Ohio is committed to providing learners 
across the continuum individualized and differentiated support and instruction. Although some descriptions of these phases of literacy 
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development include reference to age or grade level, Ohio's vision and plan is inclusive of all learners in all phases of literacy development 
regardless of age or grade level, and presumes competence for all learners. 

 

 
CONVENTIONAL LITERACY  
Conventional literacy skills refer to skills such as decoding, oral reading fluency, reading comprehension, writing and spelling (NELP, 2009). 
These skills have been identified as those provided in elementary and secondary literacy learning and represented in Ohio’s Learning Standards 
for English language arts in kindergarten through grade 5 and in Ohio’s Extended Standards for English Language Arts in grades kindergarten 
through grade 5. The National Reading Panel (2000) refers to these skills as the Five Components of Reading: Phonemic Awareness, Phonics, 
Fluency, Vocabulary and Comprehension.  
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Figures 7 and 8 represent how the five components of reading, and other research-supported components, fit within the Simple View of 
Reading. Illustrated in Figure 7 are the skills needed to master decoding/word-level reading. These skills include the following: 

● Print concepts  or understanding the organization and basic features of print. For example, for young children this includes recognizing 
environmental print and understanding that print has meaning. In older children, this may include recognizing paragraphs, headings, 
chapters, etc. When looking at text, the learner understands the way it is organized; 

● Phonological awareness which includes the awareness of the speech sound system (words, syllables, onset-rime, first-sounds and 
phonemes). Included under the umbrella of phonological awareness is phonemic awareness, the awareness of individual phonemes 
(smallest sound unit of speech);  

● Phonics and word recognition  that apply to letter-sound correspondence and word analysis skills (patterns of spelling); 
● Word knowledge  which includes building sight vocabulary, allowing for instant and effortless retrieval of words, including both 

regularly and irregularly spelled words. Achieving proficiency in decoding/word-level reading leads to word reading fluency. Fluency is 
defined as reading with sufficient accuracy, rate and expression to support comprehension (Hasbrouck & Tindal, 2006). These are the 
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skills that learners in the conventional literacy phase are practicing as they read. Learners who struggle need additional practice and 
support in these areas. Achieving proficiency in decoding/word-level reading leads to word reading fluency. Fluency is defined as reading 
with sufficient accuracy, rate and expression to support comprehension (Hasbrouck & Tindal, 2006). These are the skills that learners in 
the conventional literacy phase are practicing as they read. Learners who struggle need additional practice and support in these areas. 

 
ADOLESCENT LITERACY  
Adolescent literacy skills begin to build upon conventional literacy skills around grade 4 and continue through high school when learners face 
increasingly complex texts in different disciplines. Academic language and disciplinary texts become increasingly complex and learners need to 
read, write, understand, interpret and discuss multiple texts across contexts (IRA, 2012). To meet the needs of learners in this phase of the 
Language and Literacy Development Continuum, districts and schools implement strategic evidence-based practices and academic language 
across content areas , provide instruction and support that is discipline specific and provide individualized intensive intervention as needed.  
 

Ohio Department of Education: Ohio’s Plan to Raise Literacy Achievement. (n.d.). Retrieved January 01, 2018, from 
http://education.ohio.gov/getattachment/Topics/Learning-in-Ohio/Literacy/Ohios-Plan-to-Raise-Literacy-Achievement.pdf.aspx?lang=en-US 

http://education.ohio.gov/getattachment/Topics/Learning-in-Ohio/Literacy/Ohios-Plan-to-Raise-Literacy-Achievement.pdf.aspx?lang=en-US


Strategic evidence-based practices (Appendix J), especially related to explicit vocabulary and comprehension strategy instruction, are used 
consistently across content areas  to support learners’ acquisition of knowledge in the various content areas (Kamil, Borman, Dole, Kral, 
Salinger, & Torgesen, 2008). This is not meant to turn content area teachers into reading teachers but to ensure learners learn to read, 
comprehend and interpret content area text (Denton, 2012). When learners are supported in using common evidence-based strategies across 
the content areas, the depth and breadth of the content covered can be increased (Kamil, et al., 2008).  
 
Beyond vocabulary and comprehension strategies, recent research also has linked adolescents’ academic language skills with reading 
comprehension (Uccelli & Galloway,2017). For example, some of these skills include unpacking morphologically complex words, recognizing 
linguistic markers of arguments, and tracking themes and participants within complex texts - all skills aligned with the challenges of 
increasingly complex texts adolescents face in school. Taken together, strategic vocabulary, comprehension and academic language support 
builds robust student language skills that work across content areas. 
 
Though some academic language skills work across content areas, academic disciplines contain their own specialized vocabularies, text genres, 
warrants for arguments, and citation styles—features linked to the types of knowledge unique to the discipline (Goldman et al., 2016). This 
suggests that teachers in those disciplines are best suited to teach students how to analyze, evaluate and create such texts (Denton, 2012).  
 
Evidence Based Research 
In order to implement this plan the district must provide staff development focusing on effective literacy instruction at all grade levels. Staff 
development will focus on evidence-based practices and a balanced/comprehensive approach to literacy. A consensus on the research from the 
2000 National Reading Panel Report and the Ohio Academic Content Standards present several key findings about reading and reading 
instruction: 
 

❖ Phonemic Awareness: 
➢  Teachers should recognize that acquiring phonemic awareness is a means rather than an end. PA is not acquired for its own 

sake but rather for its value in helping learners understand and use the alphabetic system to read and write. This is why it is 
important to  include letters when teaching children to manipulate phonemes and why it is important to teach children explicitly 
how to apply PA skills in reading and writing tasks.  

➢ It is important to recognize that children will differ in their phonemic awareness and that some will need more instruction than 
others. In kindergarten, most children will be non-readers and will have little phonemic awareness, so PA instruction should 
benefit everyone. In 1st grade, some children will be reading and spelling already, whereas others may know only a few letters 
and have no reading skill. Nonreaders will need much more PA and letter instruction than those already reading. Among readers 
in 1st and 2nd grades, there may be variation in how well children can perform more advanced forms of PA, that is, 
manipulations involving segmenting and blending with letters. The best approach is for teachers, IN ALL GRADES, to assess 
students’ PA before beginning PA instruction. This will indicate which children need the instruction and which do not, which 
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children need to be taught rudimentary levels of PA (e.g., segmenting initial sounds in words), and which children need more 
advanced levels involving segmenting or blending with letters. 

❖ Phonics Instruction 
➢ Systematic phonics instruction makes a bigger contribution to children’s growth in reading than alternative programs providing 

unsystematic or no phonics instruction. Systematic phonics instruction is significantly more effective than non-phonics 
instruction in helping to prevent reading difficulties among at risk students and in helping to remediate reading difficulties in 
disabled readers. 

➢ Phonics instruction produces the biggest impact on growth in reading when it begins in kindergarten or 1st grade before 
children have learned to read independently. These results indicate clearly that systematic phonics instruction in kindergarten 
and 1st grade is highly beneficial and that children at these developmental levels are quite capable of learning phonemic and 
phonics concepts. To be effective, systematic phonics instruction introduced in kindergarten must be appropriately designed for 
learners and must begin with foundational knowledge involving letters and phonemic awareness.  

❖ Fluency 
➢ Classroom practices that encourage repeated oral reading with feedback and guidance leads to meaningful improvements in 

reading expertise for students—for good readers as well as those who are experiencing difficulties.  
❖ Vocabulary 

➢ Students acquire vocabulary through exposure to language-rich situations, such as reading books and other texts and 
conversing with adults and peers. They use context clues, as well as direct explanations provided by others, to gain new words. 
They learn to apply word analysis skills to build and extend their own vocabulary. As students progress through the grades, they 
become more proficient in applying their knowledge of words (origins, parts, relationships, meanings) to acquire specialized 
vocabulary that aids comprehension. 
  

❖ Comprehension 
➢  Students develop and learn to apply strategies that help them to comprehend and interpret informational and literary texts. 

Reading and learning to read are problem solving processes that require strategies for the reader to make sense of written 
language and remain engaged with texts. Beginners develop basic concepts about print (e.g., that print holds meaning) and how 
books work (e.g., text organization). As strategic readers, students learn to analyze and evaluate texts to demonstrate their 
understanding of text. Additionally, students learn to self monitor their own comprehension by asking and answering questions 
about the text, self-correcting errors and assessing their own understanding. They apply these strategies effectively to assigned 
and self-selected texts read in and out of the classroom. 

❖ Writing Process - Students’ writing develops when they regularly engage in the major phases of the writing process. The writing process 
includes the phases of prewriting, drafting, revising and editing and publishing. They learn to plan their writing for different purposes 
and audiences. They learn to apply their writing skills in increasingly sophisticated ways to create and produce compositions that reflect 
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effective word and grammatical choices. Students develop revision strategies to improve the content, organization and language of 
their writing. Students also develop editing skills to improve writing conventions.  

 
Disciplinary Literacy  
Disciplinary literacy moves beyond the common strategies used across all content areas and focuses on the unique strategies experts use to 
engage with text in that discipline (Shanahan, 2012). Ohio’s Learning Standards for English Language Arts include the strand Standards for 
Literacy in History/Social Studies, Science, and Technical Subjects 6-12. These learning standards require the learner to not only utilize common 
literacy strategies but develop a keen sense of the discipline-specific strategies used to convey knowledge in that discipline. These strategies 
are based on how an expert in this discipline would read and use the text, which differs greatly across disciplines (Shanahan, 2012). For 
example, disciplinary literacy in history requires a deep understanding of source contextualization, disciplinary literacy in literature invites a 
sensitivity to literary devices, and disciplinary literacy in science demands analyzing how tables and figures intersect with accompanying text. 
When learners are able to access text using both general and discipline-specific academic literacies, they will have increased opportunities to 
successfully read, write, understand and interpret, and discuss multiple texts across contexts. In addition to implementing strategic 
evidence-based practices across content areas and discipline-specific strategies, some learners will require and must be provided individualized 
intensive interventions  provided by trained specialists. 
 
Lancaster City Schools recognizes that student literacy is a shared responsibility and is not strictly the domain of the English Language Arts 
teacher.  Reading, writing, speaking and listening are a part of all subjects.  Teachers are encouraged to bring reading and writing skills into 
service frequently as tools to convey their subject matter and assess students’ mastery of learning targets. The district has identified 
non-fiction reading and writing as a particular area of focus because these skills are most likely to prepare our students for college and careers. 
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Response to Intervention Framework  
 
Process: 

● Junior High RTI is focused solely on reading instruction to fill gaps in foundational skills 
● Students are pulled from study hall on a regular schedule to receive reading instruction/remediation 

 
Student Selection: 

● Star Reading screening results are cross referenced with AIR ELA scores to identify students in need of intervention 
● The students targeted score in the Basic category according to STAR and AIR results 

 
Instruction: 

● Foundational skills screening assessments are administered to determine deficiencies in each student’s reading abilities. 
Suggested Assessments: 

○ PAST 
○ Decoding Surveys 
○ PowerUp placement assessment 
○ Phonics and Word Reading Survey (LETRS) 

 
Success Indicators: 

● STAR SGP 
○ A Student Growth Percentile, or SGP, compares a student’s growth to that of his or her academic peers nationwide. Academic 

peers are students in the same grade with a similar scaled score on a Star assessment at the beginning of the time period being 
examined. SGP is reported on a 1–99 scale, with lower numbers indicating lower relative growth and higher numbers indicating 
higher relative growth. For example, if a student has an SGP of 90, it means the student has shown more growth than 90 
percent of academic peers. 

 
● AIR 

○ Increase in performance levels (ex: Moving from Limited to Basic, Basic to Proficient, etc… 
● Formative Assessment Data 
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Literacy Instruction Overview 

Instruction will be comprehensive and balanced.  
     ❖Data will be collected from pretests and formative assessments and used to drive instruction. 
     ❖Using context clues, structural analysis cues, and reading strategies will be taught. 
     ❖Vocabulary instruction will be implicit through context and explicit through direct instruction. 
     ❖Comprehension skills and strategies will be explicitly taught. 
     ❖Fluent reading will be promoted in all grade levels. 
     ❖Writing skills will be taught including writing process and conventions.  Ohio’s Learning Standards for ELA will be taught for each  
        grade level. 
    ❖Common reading materials for all junior high schools (NewsELA and Common Novel List) will be available for staff. 

Key 
Component/Strategies 

Administrative 
Responsibility 

Teacher Responsibility Timeline Evaluation 

1 . The district has adopted and 
provided resources 
(technology, print) for all junior 
high buildings.  
2. The Board has adopted these 
resources  to be utilized in the 
junior high regular education 
classrooms.  
3. Teachers need to use 
different materials or programs 
to meet the needs of their 
students.  

1.  Support and monitor the 
teaching of Ohio’s ELA 
Standards aligned with the 
district pacing guides.  
2.  Engage teachers in 
conversations about 
literacy. 
3.  Schedule time for 
instructional coaches to 
collaborate with staff. 
4. Schedule time to 
allow Tier 1, Tier 2 and 
Tier 3 instruction 

1. Follow the district 
pacing guides that align 
instruction to the State of 
Ohio ELA standards. 
2.  Use evidence-based 
instructional strategies and 
materials. 
3. Limit use of worksheets; 
student generated 
authentic work is expected. 
 The Hess Cognitive Rigor 
Matrices (CRMs)  
4. Implement LCS’s 
Instructional Model  
5. Use the District Novel 
List- Grades 6-8 when 
planning instruction 
6. Maintaining open lines 
of communication about 
literacy instruction with 
staff and parents. 

On-going 1.  Formative assessments 
based upon Ohio’s ELA 
Learning Standards 
Standards for Literacy in 
History/Social Studies, Science, 
and Technical Subjects 6-12. 
2.  Achievement, diagnostic 
test scores, and standardized 
test scores. (AR/STAR data 
PAST Data, AIR) 
3.  Observation during 
administrative walkthroughs 
(informal and formal).  
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Components of Literacy & Language Development 
Key Component/Strategies Administrative 

Responsibility 
Teacher Responsibility Timeline Evaluation 

Phonics (struggling readers) 
Intervention Specialists and RtI 
Teachers may use the suggested 
scope & sequence provided in 
the LETRS professional 
development program. 
 
Recommended Resources: 
TBD after trainings in the 
2019-2020 school year. 

1.  Support and monitor. 1. Implement systematic 
phonics instruction for 
struggling readers based on 
student data.  
 

On-going 1.  PAST Assessment 
2.  Lexia PowerUp Literacy 
 

Vocabulary 
Teachers will provide explicit 
instruction of Tier 2 vocabulary 
when reading high quality, 
complex texts. 
 
Teachers will incorporate word 
study and morphology 
instruction into their 
instructional routines. 
Instructional Routine for 
Introducing Vocabulary 
 
Using Morphology to Develop 
Vocabulary Skills 

1.  Support and monitor. 1. Teachers teach vocabulary 
daily based on Tier 2 words 
found in grade level 
passages/reading material (in 
reading, social studies, and 
science).  

On-going 1.  Formative classroom 
assessments 
2.   Summative classroom 
assessments 

Comprehension 
 
Comprehension Planning 
Checklist 

1.  Support and monitor. 1. Teachers are aware that 
reading comprehension is a 
“process, not a product, 
through which the reader 
draws meaning from the text.”  

On-going 1.  Formative classroom 
assessments 
2.   Summative classroom 
assessments 
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2. Plan to mediate 
comprehension before, during, 
and after text reading.  
3. Teachers evaluate how 
students express the big ideas 
from their reading to help 
students support their 
thoughts using text evidence 

Fluency 1.  Support and monitor. 1. Teachers provide students 
with daily opportunities for 
reading within all subject areas. 
2. Teachers provide students 
with opportunities to reread 
complex reading material in 
order to improve oral reading 
and decoding fluency (“miles 
on the page”).  

On-going  

Writing 
All teachers will incorporate 
writing instruction, writing 
process, writing applications, 
and writing conventions in 
Language Arts and across all 
content areas. 
 
Recommended Resources: 
RACER 
iTeachELA 
William Van Cleave-From Words 
to Works 
 
 
 
 
 

1.  Support and monitor. 
2.  Engage teachers in 
conversations about 
writing and the writing 
process. 
3. Use department 
meetings to encourage 
discussion across grade 
levels and examine 
writing samples. 
4.  Schedule time for 
instructional coaches to 
collaborate with staff on 
writing. 
 
 

1. Teachers give students time 
for talking and listening before, 
during, and after writing. 
2. Teachers take every 
opportunity to intertwine 
reading and writing.  
3. Teachers will provide 
students with the opportunity 
to engage in authentic writing 
tasks across all content areas. 
4. Teachers provide 
appropriate scaffolding, 
modeling, and instruction to 
ensure success and to boost 
students’ confidence in 
themselves as writers.  
5. Teachers provide many 
opportunities for students to 

On-going 1.  Student writing samples 
2.  Mandated district state 
and federal tests 
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reflect on their writing and to 
share their writing with peers.  
6. Teachers value students’ 
writing through sharing and 
meaningful feedback. 
7.Participate in ongoing 
professional development. 

Please Note: This section will be developed further when staff receive the LETRS training throughout the 2019-2020 school year. 
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Assessment 
All schools will implement an ongoing language arts assessment plan, including formative and summative measures.  All teachers will 
use assessments to plan appropriate intervention strategies. 
     ❖The district will monitor success of each school’s reading/writing program through summative data.  When indicators show  
         students are not making adequate progress, administration will meet with principals and staff to insure needed changes.  
         Summative testing will include: Federal, State, and District-mandated tests. 
     ❖School and classroom ongoing formative assessments will drive instructional decisions.  They will include the following:  
        writing samples, student portfolios, reading benchmarks, and reading intervention tests. 
     ❖Intervention will include the teaching of fluency, vocabulary, and comprehension strategies. 

Key 
Component/Strategies 

Administrative 
Responsibility 

Teacher Responsibility Timeline Evaluation 

1.   State Mandated Tests: 
Ohio’s State Test for Reading 
(AIR) 

1.  Test results will be 
reviewed and analyzed by 
the district. 
2.   Data will be shared and 
discussed with 
principals/staff as needed.  

1.  Meet as grade level to 
analyze data. 
2.   Use the data to guide 
and alter instruction. 
 

As noted 
on 
assessment 
schedule 

1.  Building grade-level 
strengths and weaknesses, 
according to the data, will be 
reported and used as part of 
the District/Building 
Improvement Plan. 
 

2 .   District Mandated 
Benchmark Tests: STAR 
Benchmark Test 

1.   The principals will create 
a testing schedule based on 
District guidelines. 
2. The principals will work 
with building leadership 
team to review assessment 
fidelity.  

1.   Administer the 
assessments. 
2. Review data and next 
steps. 

As noted 
on 
assessment 
schedule. 
 

1.  Building grade-level 
strengths and weaknesses, 
according to the data, will be 
reviewed. 
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Intervention 
All staff will provide differentiated instruction based on formative and summative data.  This differentiation will include those needing 
remediation and those needing enrichment activities. 
     ❖Staff will analyze data on an on-going basis to monitor student progress to assure intervention or enrichment is  
        appropriate and successful. 
     ❖Schools will develop and use flexible delivery models to meet student needs. 
     ❖Instructional plans will include short-term and long-term goals for students. 
     ❖Intervention students will need additional assessments to help plan instruction. 

Key 
Component/Strategies 

Administrative 
Responsibility 

Teacher Responsibility Timeline Evaluation 

1.  Flexible skill groups. 1.  Principals will discuss 
with teachers periodically 
the rationale for their 
groupings.  
2.  Observations of flexible 
instructional groupings. 

1.  Use assessment tools 
to frequently restructure 
skill groups. 
 

On-going 1. Lesson plans/walkthroughs 
2.  Student gains on summative 
and formative assessments 
3. Progress monitoring data 

2.   Classroom teachers and 
interventions specialists 
conference weekly.  

1.  Principals will monitor 
and support. 

1.  The TBT team will 
discuss diagnostic tools 
and student progress in 
planning weekly 
instruction. 

On-going 1.  Lesson plans/walkthroughs 
2.  Student gains on summative 
and formative assessments 
3. Progress monitoring data 
 

 
*Intervention structures will likely evolve as a result of the LETRS Professional Learning during 2020.  Piloting of new structures and 

practices will take place during 2019-2021* 
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Professional Learning 
All teachers, administrators, and district staff will participate in staff development emphasizing evidence-based practices in literacy 
instruction. 
     ❖A district-coordinated program of staff development will insure each teacher access to needed information. 
     ❖Staff development will include an on-going component of demonstration teaching provided by district personnel. 
     ❖Use of direct personnel with reading expertise to provide in-service and classroom support. 

Key 
Component/Strategies 

Administrative 
Responsibility 

Teacher Responsibility Timeline Evaluation 

1 . Full implementation of 
Ohio’s English Language Arts 
Standards 

1.   Walk-throughs, 
evaluations, and 
professional conversations 
to ensure the full 
implementation of ELA 
Standards.  
2.  Administrators will see 
that new personnel will be 
trained.  
 
 

1. Follow the district 
pacing guides that align 
instruction to the State of 
Ohio ELA standards.  
2. Attend professional 
development 
opportunities, read, and 
keep current with 
evidence-based practices 
in literacy instruction. 
3. Align instructional 
materials and resources to 
standards 

On-going 1.  AIR performance results 
2.  Observations of 
evidence-based literacy 
practices. 

2. Demonstration of teaching 
and/or class visitations may be 
scheduled throughout the 
year.  

1.  Schedule and 
encourage teachers to 
observe other classrooms 
and use peer coaching. 

1.  Volunteer and take 
advantage of 
opportunities, read, and 
keep current with best 
research practices. 
2.   Try strategies and ideas 
observed in other 
classrooms. 
 

On-going 
 

1.  Schedules 
2.  Observations of 
evidence-based literacy 
practices. 

Ohio Department of Education: Ohio’s Plan to Raise Literacy Achievement. (n.d.). Retrieved January 01, 2018, from 
http://education.ohio.gov/getattachment/Topics/Learning-in-Ohio/Literacy/Ohios-Plan-to-Raise-Literacy-Achievement.pdf.aspx?lang=en-US 

https://sites.google.com/lcsschools.net/iteachela/home
https://sites.google.com/lcsschools.net/iteachela/home
https://sites.google.com/lcsschools.net/iteachela/home
https://sites.google.com/lcsschools.net/iteachela/home
https://sites.google.com/lcsschools.net/iteachela/home
https://sites.google.com/lcsschools.net/iteachela/home
http://education.ohio.gov/getattachment/Topics/Learning-in-Ohio/Literacy/Ohios-Plan-to-Raise-Literacy-Achievement.pdf.aspx?lang=en-US


4. To be data driven, teachers 
will receive in-services on 
interpreting data. 

1.   Principals will provide 
staff meeting time to read 
and analyze data. 

1.  Plan instruction based 
on data from formative 
and summative 
assessments. 
 

On-going 1.  Building meeting 
schedules/calendar 
2.  Observations and 
assessments 
3.  Lesson Plans 
4.  Data 

5. Staff development 
opportunities will be offered in 
evidence-based literacy 
instruction. 

1.  Grades 6-8 ELA 
teachers and intervention 
specialists will receive 
LETRS training during the 
2019-20 school year. 
2. Grades 6-8 ELA teachers 
will receive Vocabulary 
training during the 
2020-21 school year. 
3. Best Practices in 
Reading in the Content 
Area will be provided to 
Science and Social Studies 
teachers during 2020-21 
school year. 

1.  Attend and implement 
instructional strategies. 

On-going 1.  Attendance Sheets 
2.  Schedules 
3.  Lesson Plans 
4.  Inservice/Trainings 
5.  Peer to Peer Coaches 
6.  LETRS Modules/Professional 
Development opportunities  

6.  Administrators and teachers 
will engage in Teacher Based 
Team (TBT) and Department 
Meetings to discuss current 
research, review data, and 
determine grade level reading 
plans. 

1.  Principals will 
encourage and facilitate 
discussions. 

1.  Read and participate On-going 1.  Meeting 
documentation/notes 
 
 
 
 
 

Junior High Professional Learning 2019-2021 
August - September 2019  Jr High ELA Department Chairs and Instructional Coaches will share and discuss the updated Literacy Plan 

throughout Professional Development days, during teacher-based-team meetings, as well as building level 
team meetings. 

August 30, 2019 LETRS Professional Learning (Module 1: The Challenge of Learning to Read) for grades 6-8 ELA and 
Intervention teachers. 
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October 9, 2019  LETRS Professional Learning (Module 2: The Speech Sounds of English) for grades 6-8 ELA and 
Intervention teachers. 

January 17, 2020  LETRS Professional Learning (Module 3: Spellography for Teachers: How English Spelling Works) for 
grades 6-8 ELA and Intervention teachers. 

February 18, 2020 LETRS Professional Learning (Module 10: Reading Big Words: Syllabication and Advanced Decoding) for 
grades 6-8 ELA and Intervention teachers. 

Fall 2020 Vocabulary with Dr. Richard Sparks 

Winter - Spring 2021  Literacy in the Content Area (Science, Social Studies, etc), Best Practices in Tier 1 Literacy Instruction for 
ELA  

Spring 2021 Revise Literacy Plan and submit for Board of Education Approval 
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Family and Community Involvement 
Schools will assist guardians in becoming active partners with their schools to support their students’ literacy growth. 
     ❖Schools will be a resource for guardians to help their child become a better reader. 
     ❖Teachers will share timely, meaningful information with guardians about their child’s progress. 
     ❖Parents/Guardians are encouraged to support the school literacy program by participation in activities, meetings, communication, and 

assignments regarding their child’s progress. 
Key 

Component/Strategies 
Administrative 
Responsibility 

Teacher Responsibility Timeline Evaluation 

1.  Schools will communicate 
student progress to guardians 
on a regular basis. 

1.  Actively communicate 
with guardians. 
 

1.  Use clear and regular 
communication tools to 
keep guardians informed. 
 

On-going 1.  Examples of student 
progress communications, such 
as Progress Book updates, 
Google Classroom, Remind App, 
report cards, letters, interim 
reports, phone calls, etc. 

2.  Schools will initiate support 
to guardians who have children 
reading below grade level. 
Support could include: 
materials, information, extra 
instructional time, special 
program options (RTI), etc. 

1.  Encourage and support 
teachers in making 
contact with guardians. 
2.  Communicate 
community resources 
providing support to 
guardians. 

1.  Provide necessary 
remediation ideas and 
support materials as 
possible. 

On-going 1.  Examples of support 
materials, such as Literacy 
Websites/Apps parents and 
student can access at home, 
Star Data, Accelerated Reader, 
Study Island Data, RTI progress 
monitoring devices such as the 
PAST Assessment and Lexia 
PowerUp Literacy.  
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